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1.
Introduction

It is commonly agreed that in today’s knowledge intensive society access to learning is an important asset to live, work and to be an active citizen. However, while adults’ Lifelong Learning (LLL) needs and desires are emerging in a holistic form which encompasses their working, personal, social and cultural development, adult learning tends to be proposed ‘in a segregated way’ separating formal, corporate and non job related learning. This unfortunate situation is especially true within SMEs and SMOs, which usually do not offer their employees structured learning opportunities. Employees of SMEs and SMOs on the other hand often do not have the means and confidence to explore new career paths for themselves. Their motivation to change is not always high and frequently they demonstrate resistance towards new learning opportunities, thus facing the risk of unemployment and consequent social exclusion. The overall aim of OSMOSYS is to break the barriers between corporate, formal and informal learning by reviewing and introducing a context-based approach to modelling ‘Adult Learning Centres’ (ALC) and a negotiated and integrated way to report learning results. As a consequence OSMOSYS project specifically aims at:

· Developing a model building capacity to integrate job related and non-job related learning for adult employees of SMEs and SMOs (i.e. the 10 OSMOSYS Principles);

· Testing the model building approach (i.e. the ‘OSMOSYS Self-Diagnostic & Transformative Toolbox’) by applying it in a wide range of learning opportunities within ALCs in Europe;

· Experimenting an integrated approach to learning services provision, including the testing of e-Portfolios as a means to describe, record and document the results of any learning (i.e. formal, informal, work-based, experiential).

Based on the desk and field research outcomes of the two pre-running work packages i.e. WP1 – Practice Review & Mapping Phase as well as WP2 – Best Practice Exchange & Research Integration, this deliverable encompasses the results of WP3 – Analysis Process by proposing the ‘OSMOSYS Self-Diagnostic & Transformative Toolbox’ for European Adult Learning Centres (or the ‘OSMOSYS Model Building Engine’). The Toolbox should serve as a conceptually sound and practically applicable guide to design, conduct and assess ALCs by relating to the 10 OSMOSYS Principles, which according to the project partnership will shape the future of Adult Learning Centres. 

The Toolbox is aimed at supporting the self-assessment and self-diagnosis of European ALCs against the 10 OSMOSYS Principles and at supporting them in setting up a self-managed Improvement Plan for the future. The chosen approach perceives possible change process in terms of i) Analysis & Diagnosis, ii) Strategy Design, iii) Implementation and iv) Evaluation & Assessment, all applied in a self-administered and self-managed process based on the actual requirements and future needs of European ALCs. The elements of the ‘OSMOSYS Self-Diagnostic & Transformative Toolbox’ and their interplay are displayed in Figure 1 below.
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Figure 1: OSMOSYS ‘Model Building Engine’ for European ALCs
The Toolbox centres therefore on the following critical aspects or questions:

1. What does your ALC want to become? What is your ALC aiming for?

2. How important are the 10 OSMOSYS Principles for your ALC?

3. Which Principles apply to you and which do you want to aim to achieve?

4. How likely are you to reach the applying Principles?

5. What are supporting factors?

6. What are existing barriers?

7. What actions should be taken with regard to strategy/implementation/evaluation?

8. Which resources are available?

The following Chapter 2 describes in detail the 10 OSMOSYS Principles anchoring the individual state of proximity of individual ALCs towards each of them in precise and iterative self-assessment or rating scales. The consequent Chapter 3 introduces the proposed self-diagnostic and transformative tools consisting of i) a Screening Questionnaire, ii) a Positioning Questionnaires, iii) a Transformative Planning Tool/Improvement Plan and finally iv) Evaluation and Assessment Tools. The deliverable closes with Chapter 4 looking at the next steps of the Toolbox development.

2.
OSMOSYS Principles of European Adult Learning Centres

This chapter describes in detail the 10 OSMOSYS Principles anchoring the individual state of proximity of individual ALCs towards each of them in precise and iterative self-assessment or rating scales. Based on the outcomes of desk and field research (i.e. the OSMOSYS Country Reports of WP1 and the OSMOSYS Best Practice Case Study Report of WP2) OSMOSYS elaborated 10 ALC Principles
, which according to the project partnership are able to shape the future of Adult Learning Centres in Europe. The 10 ALC Principles are addressing both, the ‘identity’ (or mission) of specific ALCs as well as the ‘practices’ within specific ALCs. The following Table 1 provides an overview of identity and practice related principles.

	#
	Name of Principle
	Related to Identity
	Related to Practice

	
	
	
	

	1
	Focused on ‘supporting learners’ rather than ‘teaching mission’
	
	(

	2
	Meeting place
	
	(

	3
	Open to the use of ICT and e-Portfolio
	
	(

	4
	Broker (offering more than own courses)
	
	(

	5
	Demand responsive
	(
	

	6
	Job-related & non-job related supply
	(
	

	7
	Integrating formal, non-formal & informal learning provision/recognition
	
	(

	8
	Partnership/network orientation
	(
	

	9
	Active mainly for SME’s/SMO’s employees
	(
	

	10
	Policy implementer
	(
	


Table 1: Relationship of the 10 OSMOSYS Principles to Identity and Practice
Due to the high heterogeneity of ALCs throughout Europe e.g. in terms of appearances, shapes and aims a generic ALC model may not become visible yet, but it can be nevertheless expected that individual ALCs already relate or wishes to relate to a individually selected sub-set of the 10 OSMOSYS Principles.

2.1.
Focused on ‘Supporting learners’ rather than ‘teaching’ mission (Criterion 1)

This criterion refers to the degree of implementation of a ‘learner centred’ paradigm, in which personalised learning paths, learning support services are made available to adult learners in order to encourage an active attitude towards learning and responsibility towards achieving learning results. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	Little or no sign of individualisation of learning paths and learning services;

	(
	

	(
	Significant level of individualisation of learning paths and/or services, but limited autonomy attributed to adult learners in the management of learning process or;
Limited level of individualism of learning paths and services, but high level of autonomy attributed to adult learners;

	(
	

	(
	High level of individualisation of paths and services, high level of autonomy attributed to adult learners.

	(
	Not applicable


Table 2: Rating and Description for Criterion 1
2.2.
Meeting place (Criterion 2)

This criterion refers to the ALC capacity to offer attractive ‘meeting place’ capacity to learners, beyond their scheduled learning programmes. The ‘meeting place’ capacity may be physical or ‘digital’; informal learning, sharing knowledge, identifying learning needs, planning new learning activities are some of the expected results of the ‘meeting place’ function. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	Little or no sign of ‘meeting place’ facility;

	(
	‘Meeting place’ facilities are available, but the actual participation level is not very high;

	(
	The centre does not have a physical meeting place but has a digital facilities are available and its use by learners is encouraged;

	(
	

	(
	‘Meeting place’ facilities (both physical and digital) are available and the level of participation is observably high.

	(
	Not applicable


Table 3: Rating and Description for Criterion 2
2.3.
Open to the use of ICT and e-Portfolio (Criterion 3)

This criterion refers to the degree of openness and experience in the use of ICT to support and document the learning process and its results. It also tries to represent the level of awareness of strategic implications on ICT and e-Portfolio in the development of an ALC. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	Little or no experience in the use of ICT in the teaching/learning/assessment process; no interest or commitment to progress in this area;

	(
	Little experience but high level of interest to progress in this area;

	(
	Limited experience but high level of commitment to progress (strategic documents, budget, investment plans, participation in pilot projects, etc.)

	(
	Significant experience and high level of awareness and commitment;

	(
	Leading ALC in this area at regional or national level, recognised as such by the stakeholders and competitors.

	(
	Not applicable


Table 4: Rating and Description for Criterion 3
2.4.
Broker (offering more than own courses) (Criterion 4)
This criterion refers to the capacity and willingness of the ALC to propose not only the learning opportunities that are provided by the centre itself, but also other learning programmes/opportunities that are offered by other entities. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC only progress what it can actually deliver with its own teaching resources;

	(
	The ALC mainly proposes its own programmes/resources, but has partnership agreement with other education/training providers and/or cultural institutions that are proposed to learner when they better fit learners’ requirements;

	(
	

	(
	The ALC is part of an integrated network and uses a joint catalogue/database of learning programmes/resources that are proposed to learners without a specific preference for own programmes;

	(
	The ALC is essentially a ‘broker’, guidance and/or support organisation that integrates the learning programmes supply of other institutions, without having an own catalogue of learning programmes.

	(
	Not applicable


Table 5: Rating and Description for Criterion 4
2.5.
Demand Responsive (Criterion 5)

This criterion refers to the capacity of the ALC to detect the learning needs of individuals and organisations taking at the same time into account local labour market and business needs, and to adopt the learning programme supply accordingly, rather than reproducing indefinitely the programmes that its teachers/trainers/learning resources can offer. The criterion is closely related to Criteria 1 ‘Supporting Learners’. The criterion expresses more generally the degree of flexibility as well as the ability of an ALC to bridge both demands. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC, although claiming to be aware of learning needs, reproduces the same learning programmes for several years, with no evidence of conducting learning needs analysis activities;

	(
	

	(
	The ALC can provide evidence of periodic learning needs analysis, but shows limited change in its offer;

	(
	

	(
	The ALC can provide evidence of systematic and valid learning needs analysis activities, fully integrated in the planning/implementation/evaluation cycle.

	(
	Not applicable


Table 6: Rating and Description for Criterion 5
2.6.
Job-Related & Non-Job-Related Supply (Criterion 6)

This criterion refers to one of the specific aims of OSMOSYS i.e. to the capacity/willingness of the ALC to offer both job-related learning programmes and non-job-related ones, helping individuals to address the whole of their learning needs and aspirations. It is related to Criterion 4 ‘Broker’. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC is providing strictly job OR non-job related learning programmes;

	(
	

	(
	Although a clear orientation towards one side is part of the ALC identity and service provision, some experience of integrating the two sides to serve individual or learners groups;

	(
	

	(
	The ALC has fully adopted the principle of accompanying learners in both job-related and non-job-related learning needs and ambitions, and can provide evidence of having implemented this principle in concrete terms.

	(
	Not applicable


Table 7: Rating and Description for Criterion 6
2.7.
Integrating Formal, Non-Formal & Informal Learning Provision/Recognition (Criterion 7)

This criterion is of particular importance for the OSMOSYS project ‘philosophy’ because it represents one of the ‘Lifelong Learning’ (LLL) policy principles: the integration of different forms of learning, irrespective of the level of formalisation and official recognition of their results. The ‘Memorandum of Lifelong Learning’
 of the European Commission defines three basic categories of purposeful learning activities:

· Formal learning takes place in education and training institutions, leading to recognised diplomas and qualifications;

· Non-formal learning takes place alongside the mainstream systems of education and training and does not typically lead to formalised certificates. Non-formal learning may be provided in the workplace and through the activities of civil society organisations and groups (such as in youth organisations, trades unions and political parties). It can also be provided through organisations or services that have been set up to complement formal systems (such as arts, music and sports classes or private tutoring to prepare for examinations);

· Informal learning is a natural accompaniment to everyday life. Unlike formal and non-formal learning, informal learning is not necessarily intentional learning, and so may well not be recognised even by individuals themselves as contributing to their knowledge and skills.

It is also a founding principle of the e-Portfolio movement and of the possibility to represent the individual identity of a lifelong learner. In spite of its importance, this criterion requires a high level of flexibility and tolerance on its actual focus at present. It should also be checked in terms of the centres willingness and planning, not only in terms of actual implementation. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC is only active in one of the three areas, but has a clear willingness to open up its field of activity to cover one or two more areas;

	(
	

	(
	The ALC is already active in two areas and has a clear willingness to cover the third according to learners requirements and needs;

	(
	

	(
	The ALC is already active in the three areas and has implemented support, delivery and assessment procedures that help learners to integrate formal, non-formal and informal learning.

	(
	Not applicable


Table 8: Rating and Description for Criterion 7
2.8.
Partnership/network orientation (Criterion 8)

This criterion refers to the willingness/capacity/concrete experience of the ALC to work in partnership with other learning providers in order to enhance the variety and quality of learning opportunities made available to potential learners. It is related to Criteria 4 ‘Broker’ and 7 ‘Integration’. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC is essentially an autonomous and independent entity, partnerships are occasional and project-based;

	(
	

	(
	The ALC is part of one or more networks, but does not systematically build on partnership in the implementation of its activities;

	(
	

	(
	The ALC is an active member of one or more networks, and systematically builds on its partnership relations to propose its services and learning programmes.

	(
	Not applicable


Table 9: Rating and Description for Criterion 8
2.9.
Active Mainly for SME’s/SMO’s Employees (Criterion 9)

This is a OSMOSYS-specific criterion, that tends to identify how strong is the ALC orientation towards SMEs/SMOs employees. It is a critical criterion to achieve the OSMOSYS objective, so it should be given high importance in both the identification and monitoring of pilot OSMOSYS ALCs. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC is not specifically oriented to SMEs/SMOs and, in its learner population, SMEs/SMOs employees are less than 30%;

	(
	

	(
	Although not specifically oriented towards SMEs/SMOs employees, this group constitute more than 30% of the learners population;

	(
	

	(
	The ALC has a specific mission to serve the needs of SMEs/SMOs, and its learners population is constituted mainly by SMEs/SMOs employees.

	(
	Not applicable


Table 10: Rating and Description for Criterion 9
2.10.
Policy Implementer (Criterion 10)

This criterion refers to the willingness/capacity/experience of the ALC to interpret and implement local or regional or national policies in the field of Lifelong Learning, regional development, employment or others. It may be associated to the institutional nature of the ALC and/or to the concrete experience and achievements of a non-institutional ALC. The following rating scale for the iterative self-assessments is suggested:

	Rating
	Anchor Example/Rating Description

	
	

	(
	The ALC is not of an institutional nature, nor has significant experience in implementing policy-oriented actions;

	(
	The ALC has an institutional nature, but has not undertaken any ‘pilot centre’, role as policy implementer in past innovation programmes;

	(
	

	(
	The ALC has a non-institutional nature, but has significant experience in implementing policy-led innovative actions;

	(
	The ALC has both an institutional nature and a direct experience in implementing policy-led actions, with a demonstrable record in this domain (e.g. having been a pilot centre in several innovation programmes).

	(
	Not applicable


Table 11: Rating and Description for Criterion 10
3.
Processes & Tools of the ‘Model Building Engine’

As introduced in the previous chapters, OSMOSYS proposes an integrated set of tools to assist European ALCs to assess and analyse their current position towards the 10 ALC Principles and to plan their transformative processes towards selected principles in the future. Chapter 3 therefore aims at introducing and explaining the proposed self-diagnostic and transformative tools consisting of:

a) A Screening Questionnaire;

b) Positioning Questionnaires;

c) A Transformative Planning Tool/Improvement Plan;

d) Evaluation & Assessment Tools.

After the introduction to the 10 OSMOSYS Principles and to the related indicators (Step 1), each ALC is asked to apply the Screening Questionnaire (Step 2) by providing a concise description of the ALC and the conditions the ALC operates in. The Screening Questionnaire holds information such as name; contact details; country and region of origin; ownership and management structure; target groups; type of sector and level; available human, physical and online support services; as well as processes for quality assessment and improvement.

The following Positioning Questionnaires (Step 3) are aimed at assessing and analysing the current position of an ALC towards the 10 OSMOSYS Principles by utilising their indicators as means of measurement. The Positioning Questionnaires looks in detail to the relevance of the 10 Principles for an individual ALC (‘the vision of the ALC’), the current (‘the current state-of-the-art’) and target state (‘the reachable future’) of the ALC towards to 10 Principles and finally to the likelihood to achieve the self-defined target state.

The elements of the subsequent Transformative Planning Tool or of the individual Improvement Plan (Step 4) to reach the self-defined target state towards to 10 OSMOSYS Principles includes the analysis of facilitating factors; of existing obstacles and barriers; of suitable actions for strategy, implementation and evaluation (in descriptive terms of Business Processes); and of available resources.

After having implemented the Improvement Plan, the transformative process ends with a new self-assessment on the relative position of the ALC to or movement towards the chosen ALC principles (i.e. the match of the current state and the self-defined target state). The iterative Evaluation and Assessment (Step 6) links directly back to the rating scales for each OSMOSYS Principle as presented in Chapter 2.

In case the newly achieved position is satisfactory the ALC might exit the process scheme, in case the position is not yet according to the self-defined target state, the ALC should re-enter the cycle of transformative planning (Step 4), implementing the modified improvement and learning plan (Step 5) and concluding the process with a new evaluation and assessment (Step 6).
The envisaged and exemplary self-diagnostic and transformative process for European ALCs is summarised in Figure 2 below.


Figure 2: Envisaged OSMOSYS Self-Diagnostic and Transformative Process for European ALCs
3.1.
Screening

	Screening Questionnaire

- description of the Centre -

	Name of the Centre
	

	Contact details for Centre
	

	Date and Author
	

	Country, Region of the Centre
	

	Ownership
	

	Is the Centre independent or affiliated?

(if affiliated please specify with whom: library, workplace, school, trade union etc.)
	

	What is the Management structure of the centre and to whom are the centre management responsible for the delivery of the centre aims and objectives?
	

	Aims of the Centre
	

	Target groups of the Centre:

(please include the percentage of each group. An SME is an employer with less than 250 employees)
	

	Age range of learners:

16 to 18

19 to 24

25 to 30

31 to 65

65 plus

(please indicate the percentage in each age range)
	

	Type of sector and level
(e.g. adult education at primary, secondary and tertiary level, vocational education or training non-formal education -please specify-, other)
	


Table 12: The OSMOSYS Screening Questionnaire
	Screening Questionnaire

- description of the Centre (Cont.) -

	Programmes and activities that are carried out with learning:
	

	Human Support Services

(e.g. advice and guidance, progression routes, academic support, mentoring, pastoral support, social organisation, study groups, choice of teaching and learning styles, net-based learning, media & library resources, validation of prior skills/knowledge, technical support)
	

	Physical Support to learners

(e.g. availability of classrooms and meeting rooms, is 24 hour access available, computer rooms, Internet café facilities, media & library facilities, study cells, cafeteria facilities, disabled access)
	

	Online support to learners

(e.g. type of Internet access, is access to availability of technical support, what hardware is available, what access is allowed by learners to the Internet and other software, portal, e-Portfolio, online library & resources, online courses, online forums, software used in the learning process, online human support for teaching, tutoring, technical, etc.)
	

	Processes for quality assessment and improvement:

(e.g. staff development, systems for learner feedback etc.)
	


Table 12: The OSMOSYS Screening Questionnaire (cont.)
3.2.
Positioning 

The following Positioning phase consists of four self-assessments questionnaires looking at the:

a) Relevance of the 10 Principles for the ALC (‘the vision of the ALC’);

b) Current state of the ALC towards to 10 Principles (‘the current state-of-the-art’);

c) Target state of the ALC towards to 10 Principles (‘the reachable future’);

d) Likelihood to achieve the target state.

	Positioning Questionnaire

- Towards the 10 ALC Principles - 

RELEVANCE of the 10 ALC Principles

	No
	Criterion
	Rating

	Description/Explanation

	1
	Focused on ‘supporting learners’ rather than ‘teaching’ mission
	
	

	2
	Meeting place
	
	

	3
	Open to the use of ICT and e-Portfolio
	
	

	4
	Broker (offering more than own courses)
	
	

	5
	Demand responsive
	
	

	6
	Job-related and non-job-related supply
	
	

	7
	Integrating formal, non-formal and informal learning provision/recognition
	
	

	8
	Partnership/network orientation
	
	

	9
	Active mainly for SMEs/SMOs employees
	
	

	10
	Policy implementer
	
	


Table 13: The OSMOSYS Positioning Questionnaire I – Relevance of the 10 ALC Principles
	Positioning Questionnaire

- Towards the 10 ALC Principles - 

CURRENT STATE

	No
	Criterion
	Rating

	Description/Explanation

	1
	Focused on ‘supporting learners’ rather than ‘teaching’ mission
	
	

	2
	Meeting place
	
	

	3
	Open to the use of ICT and e-Portfolio
	
	

	4
	Broker (offering more than own courses)
	
	

	5
	Demand responsive
	
	

	6
	Job-related and non-job-related supply
	
	

	7
	Integrating formal, non-formal and informal learning provision/recognition
	
	

	8
	Partnership/network orientation
	
	

	9
	Active mainly for SMEs/SMOs employees
	
	

	10
	Policy implementer
	
	


Table 14: The OSMOSYS Positioning Questionnaire II – Current State
	Positioning Questionnaire

- Towards the 10 ALC Principles - 

TARGET STATE

	No
	Criterion
	Rating

	Description/Explanation

	1
	Focused on ‘supporting learners’ rather than ‘teaching’ mission
	
	

	2
	Meeting place
	
	

	3
	Open to the use of ICT and e-Portfolio
	
	

	4
	Broker (offering more than own courses)
	
	

	5
	Demand responsive
	
	

	6
	Job-related and non-job-related supply
	
	

	7
	Integrating formal, non-formal and informal learning provision/recognition
	
	

	8
	Partnership/network orientation
	
	

	9
	Active mainly for SMEs/SMOs employees
	
	

	10
	Policy implementer
	
	


Table 15: The OSMOSYS Positioning Questionnaire III – Target State
	Positioning Questionnaire

- Towards the 10 ALC Principles - 

Likelihood to achieve TARGET STATE

	No
	Criterion
	Rating

	Description/Explanation

	1
	Focused on ‘supporting learners’ rather than ‘teaching’ mission
	
	

	2
	Meeting place
	
	

	3
	Open to the use of ICT and e-Portfolio
	
	

	4
	Broker (offering more than own courses)
	
	

	5
	Demand responsive
	
	

	6
	Job-related and non-job-related supply
	
	

	7
	Integrating formal, non-formal and informal learning provision/recognition
	
	

	8
	Partnership/network orientation
	
	

	9
	Active mainly for SMEs/SMOs employees
	
	

	10
	Policy implementer
	
	


Table 16: The OSMOSYS Positioning Questionnaire IV – Likelihood to achieve Target State
3.3.
Transformative Planning/Improvement Plan

The elements of the Transformative Planning Tool or the individual Improvement Plan includes the analysis of:

a) Facilitating factors;

b) Obstacles & barriers;

c) Actions for strategy, implementation & evaluation (in descriptive terms of Business Processes);

d) Available resources.

	Facilitating Factors 

	Description
	

	Obstacles & Barriers

	Description
	

	Actions for Strategy, Implementation & Evaluation

	Strategy
	Task & Sub-Task Description


	
	Associated Event(s)

	
	Associated Actor(s)

	
	Associated Competence(s)

	Implementation
	Task & Sub-Task Description

	
	Associated Event(s)

	
	Associated Actor(s)

	
	Associated Competence(s)

	Evaluation
	Task & Sub-Task Description

	
	Associated Event(s)

	
	Associated Actor(s)

	
	Associated Competence(s)


Table 17: The OSMOSYS Transformative Planning/Improvement Plan
	Available Resources

	Internal ALC Resources
:
	

	External Resources:
	OSMOSYS Country Reports

	
	OSMOSYS Case Studies

	
	OSMOSYS Sectoral Mapping

	
	OSMOSYS Experts Network

	
	Other references, links etc.

	
	Other actors.


Table 17: The OSMOSYS Transformative Planning/Improvement Plan (cont.)
3.4.
Evaluation & Assessment

As displayed in the flow chart (see Figure 2) and after having implemented the Improvement Plan, the transformative process ends with a new self-assessment on the relative position of the ALC to or movement towards the chosen ALC principles (i.e. the match of the current state and the self-defined target state).

The iterative Evaluation and Assessment (Step 6) links directly back to the rating scales for each OSMOSYS Principle as presented in Chapter 2.

In case the newly achieved position is satisfactory the ALC might exit the process scheme, in case the position is not yet according to the self-defined target state, the ALC should re-enter the cycle of transformative planning (Step 4), implementing the modified improvement and learning plan (Step 5) and concluding the process with a new evaluation and assessment (Step 6).
4.
Next Steps & Future Outlook

The conceptual and technical ‘integrity’ of the proposed 10 proposed 10 ALC Principles and of the related ‘OSMOSYS Self-Diagnostic & Transformative Toolbox’ for European Adult Learning Centres (or the ‘OSMOSYS Model Building Engine’) was evaluated, tested and verified during the 1st OSMOSYS Seminar held in Bologna on 10 and 11 November 2005 presenting the OSMOSYS approach and the use of the Toolbox to a community of pioneers, mainly ALC managers assisted by the OSMOSYS partners.

Following the initial verification, a further validation phase will start in the first quarter of 2006 involving a larger number and wider range of Adult Learning Centres, involving up to 50 direct ‘end users’ in each partner country. The piloting of the ‘OSMOSYS Self-Diagnostic & Transformative Toolbox’ for European Adult Learning Centres will be carried out through workshops with the ALC staff and management.

Each involved ALC will perform a self-assessment aimed at analysing in depth its current and future ‘identities’ and ‘practices’ following the principles as laid down in this deliverable. For the piloting phase each ALC will choose 2 to 3 principles related to its ‘identity’ and 1 or 2 principles related to ‘practice’ (in addition to the use of e-Portfolios). On this basis each ALC will elaborate its own Transformative Planning or Improvement Plan to get nearer to the fulfilment of the OSMOSYS model, both in terms of ‘identity’ and ‘practice’.

Further details about the concrete implementation of the piloting can be found in the ‘Guidelines for the Piloting Action’.
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6. Evaluation & Assessment


Has the ALC profile changed after implementing the Improvement & Learning Plan?
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5. Improvement & Learning Plan
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4. Transformative Planning Tool
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3. Positioning & Self Assessment Questionnaire towards the 10 ALC Principles
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� The 10 OSMOSYS Principles are partly based on the following report: Grepperud, G. & Thomsen, T. (2001): Villkår for et regional utdanningslöft. U-vett. Publikasjoner, Nr. 1, Universitetet i Tromsö.





� Commission of the European Communities (2000). A Memorandum on Lifelong Learning. Commission Staff Working Paper SEC (2000) 1832. URL: � HYPERLINK "http://www.bologna-berlin2003.de/pdf/MemorandumEng.pdf" ��http://www.bologna-berlin2003.de/pdf/MemorandumEng.pdf�


� Please refer to the rating scales for each principle contained in Chapter 2.


� Please refer to the rating scales for each principle contained in Chapter 2.


� Please refer to the rating scales for each principle contained in Chapter 2.


� Please refer to the rating scales for each principle contained in Chapter 2.


� Please add task and sub-task descriptions as well as associated events, actors and competences where necessary.


� Please specify resources and add new fields when necessary.
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